Second Draft Analysis of ELA/R TEKS based on CREST Fall 2008 Conference (Additional analysis anticipated)


Directions for Texas ELA/R Educators:

A beginning analysis of the new ELA/R standards is listed below (TEKS version released 8/26/08 from TEA after corrections to the 7/10/08 version).  Because the final ELA/R standards were cobbled together by two SBOE members the evening of May 22, the Texas ELA/R Standards adopted May 23 were never reviewed by the SBOE-appointed teacher work groups, were not posted on the TEA website for public review prior to the May 21 public meeting, and were not posted on the Texas Register for public comment at any time.  In addition, the Texas College Readiness Standards and the Pre-K Guidelines were not given substantive consideration.  For these reasons, numerous flaws exist within our new ELA/R standards.

In order to provide curriculum writing assistance to districts, campuses, and classrooms, the coalition of ELA professional organizations has started this important review of the standards. Continued review and analysis are important due to the role state standards play in the academic success of Texas students. Your experience and insight are needed and appreciated.

Please review the standards for the following:

· content errors

· organization of strands

· clarity in wording

· gaps in alignment

· developmental appropriateness

· manageability

· alignment to college readiness standards

· alignment to Pre-K Guidelines

The analysis below appears in the same order as the standards.  If you, your district, or your professional organization notes additional concerns, please submit them to one of the following:

· teks@tctela.org
· Crestteks@sbcglobal.net
Please use the format indicated below.

	Row
	Grade(s)
	Strand
	Sub-strand
	Standard Label
	Student Expectation

Students are expected to. . .
	Explanation of Error/Area of Concern


Input will be compiled and distributed via professional organizations and/or their web sites, including www.cresteducators.org and www.tctela.org.

Respectfully,

ELA Coalition of Professional Organizations

	Row
	Gr.
	Strand
	Sub-strand
	Standard Label
	Student Expectation

Students are expected to. . .
	Explanation of Error/Area of Concern

	1-4
	
	Intro
	
	
	
	The introductions were not included in the teacher work group review nor are they required for textbook development. This means ELL expectations may not be considered.

	8-9
13-14

18-20
	K-1
	Reading
	Beginning Reading/Print Awareness & Phonological Awareness
	
	
	Many of the SEs should appear through 1st grade. Children will not “master” these skills in K.

	10
	K


	Reading
	Beginning Reading/Print Awareness
	1E
	recognize that sentences are comprised of words separated by spaces and demonstrate the awareness of word boundaries (e.g., through kinesthetic or tactile actions such as clapping and jumping);
	Sentence awareness seems inappropriately placed. It should appear in 1st grade.

	10
	1


	Reading
	Beginning Reading/Print Awareness
	1D
	recognize the distinguishing features of a sentence (e.g., capitalization of first word, ending punctuation);
	Punctuation is not really specific to the concepts, but it addresses writing. (Intent may be just recognition, but the question is recognition for what purpose?)

	12
	2
	Reading
	Beginning Reading/Print Awareness
	1F
	identify the information that different parts of a book provide (e.g., title, author, illustrator, table of contents).
	Text features in grade 1 need to move into grade 2.

	13-23
	K-3
	Reading
	Beginning Reading/Phonological Awareness
	
	
	The language and expectations are not coherent. Wording reflects different orientations to phonics. Approach to teaching phonics seems to move from analytical to synthetic—back and forth—leaving the document inconsistent.

	14
	K
	Reading
	Beginning Reading/Phonological Awareness
	2B
	identify syllables in spoken words;
	Syllables should not just appear in K.

	24
	
	Reading
	Beginning Reading/Phonics
	
	
	Concern that too much will occur in isolation and not enough actual reading in connected text.

	26
	1
	Reading
	Beginning Reading/Phonics
	3A(i)
	single letters (consonants) including b, c=/k/, c=/s/, d, f, g=/g/ (hard), g=/j/ (soft), h, j, k, l, m, n, p, qu=/kw/, r, s=/s/, s=/z/, t, v, w, x=/ks/, y, and z;
	Seems inconsistent with what K students are doing in line 38

	32-36
	3
	Reading
	Beginning Reading/Phonics
	1A (i-iv)
	
	Concern that affixes and derivational endings are specified with nothing before/after and inflected endings are not mentioned. This is a real concern for second language learners for whom inflected endings are problematic. 

	34-52
	K-3
	Reading
	Beginning Reading/Phonics
	
	
	All phonics skills are repeated even though other important things are not repeated that should be. If repetition is problematic for other skills, then why was this not true of phonics?

	52
	1-3
	Reading
	Beginning Reading/Phonics
	1st: 3I
	monitor accuracy of decoding
	Reading research would suggest that readers monitor accuracy of reading using decoding, syntax, semantics, and visual information. The goal is to read text, which encompasses more than simply decoding words.

	
	
	
	
	2nd: 2H
	
	

	
	
	
	
	3rd: 1E
	monitor accuracy in decoding
	

	56
	K
	Reading
	Fluency
	
	No TEKS expectation
	Expectation does not align with PreK standards with letter name fluency.

	56
	1-3
	Reading
	Fluency
	1st: 5A
2nd: 4A
3rd: 3A
	read aloud grade-level appropriate text with fluency (rate, accuracy, expression, appropriate phrasing) and comprehension.
	Fluency needs to include types of texts other than stories and align with 1-8 language.

Fluency should be developed by reading both silently and aloud.

	56
	4-5
	Reading
	Fluency
	4th: 1A
5th: 1A
	read aloud grade-level stories with fluency (rate, accuracy, expression, appropriate phrasing) and comprehension.
	

	56
	6-8
	Reading
	Fluency
	6-8th: 1A
	adjust fluency when reading aloud grade-level text based on the reading purpose and the nature of the text
	

	56
	6-8
	Reading
	Fluency
	1A
	adjust fluency when reading aloud grade-level text based on the reading purpose and the nature of the text
	Readers do not “adjust” fluency; they adjust rate, expression, and phrasing.

	57
	1
	Reading
	Vocabulary Development
	6A
	identify words that name actions (verbs) and words that name persons, places, or things (nouns);
	It is unclear how this statement is related to vocabulary. It would seem that this should be a grammar standard.

	57
	2
	Reading
	Vocabulary Development
	5A
	use prefixes and suffixes to determine the meaning of words (e.g., allow/disallow);
	Districts are going to have to determine appropriate prefixes and suffixes for instruction.

	57
	3
	Reading
	Vocabulary Development
	4A
	identify the meaning of common prefixes (e.g., in-, dis-) and suffixes (e.g., -full, -less), and know how they change the meaning of roots;
	Why does learning prefixes/suffixes end in 3rd grade? Students need to learn more than academic vocabulary past 3rd grade.

	57
	4-12
	Reading
	Vocabulary Development
	2A
	4-8: determine the meaning of grade-level academic English words derived from Latin, Greek, or other linguistic roots and affixes;
	Roots and affixes should be used to determine the meaning of all unfamiliar words, not just academic vocabulary.

	
	
	
	
	1A
	9-12: determine the meaning of grade-level technical academic English words in multiple content areas (e.g., science, mathematics, social studies, the arts) derived from Latin, Greek, or other linguistic roots and affixes;
	

	57
	9-12
	Reading
	Vocabulary Development
	1A
	determine the meaning of grade-level technical academic English words in multiple content areas (e.g., science, mathematics, social studies, the arts) derived from Latin, Greek, or other linguistic roots and affixes;
	What are technical academic English words? Is academic vocabulary the same as technical vocabulary?

Content area vocabulary is best learned in the specific content areas.

	57
	K
	Reading
	Vocabulary Development
	5B
	recognize that compound words are made up of shorter words;
	This is not a vocabulary expectation; it is a beginning reading expectation and should be included in the kindergarten beginning reading strand to align with what is stated in the first grade beginning reading TEKS.

	58
	1-2
	Reading
	Vocabulary Development
	5B
	determine the meaning of compound words using knowledge of the meaning of their individual component words (e.g., lunchtime);
	Consider continuing compound words instruction in 2nd grade.

	59
	1
	Reading
	Vocabulary Development
	6C
	determine what words mean from how they are used in a sentence, either heard or read;
	Teachers will want to use consistent terminology across grade levers.  Typically, the phrase “use context” is used to determine meaning.

	59
	1-12
	Reading
	Vocabulary Development
	
	
	While these expectations are stated differently, they all ask students to use context to determine the meaning of unfamiliar words.

	59
	9-12
	Reading
	Vocabulary Development
	1B
	9-10: analyze textual context (within a sentence and in larger sections of text) to distinguish between the denotative and connotative meanings of words;
	11-12: analyze textual context (within a sentence and in larger sections of text) to draw conclusions about the nuance in word meanings;
	These expectations are similar.  In addition, connotation and denotation should be introduced in grades 6-8, if not earlier, because connotation is important to understanding tone and mood which appear in 7th grade TEKS for reading, writing, and listening and speaking.

	60
	4


	Reading
	Vocabulary Development
	2C
	complete analogies using knowledge of antonyms and synonyms (e.g., boy:girl as male:  _____ or girl:women as boy:  _____)
	Analogous thinking out of context is no longer tested in this format on the SAT. Therefore, the emphasis should be on inferring word meanings through the identification and analysis of analogies and other word relationships.


	60
	5


	Reading
	Vocabulary Development
	2C
	produce analogies with known antonyms and synonyms
	

	60
	6


	Reading
	Vocabulary Development
	2C
	complete analogies that describe part to whole or whole to part (e.g., ink:pen as page:   _____ or pen:ink as book:  _____)
	

	60
	7
	Reading
	Vocabulary Development
	2C
	complete analogies that describe part to whole or whole to part
	

	60
	8
	Reading
	Vocabulary Development
	2C
	complete analogies that describe a function or its description (e.g., pen/paper as chalk:  _____ or soft: kitten as hard:  _____)
	

	60
	9
	Reading
	Vocabulary Development
	1C
	produce analogies that describe a function or its description
	

	61
	4-12
	Reading
	Vocabulary Development
	3rd 4D

4-8th 2D

9-12th 1D
	
	Word study should be done in context.

	
	
	
	
	
	
	Cognates are a research-based best practice. They need to be introduced as early as possible to facilitate learning, especially for LEP, ELL, or bilingual students.

	62
	1-3
	Reading
	Vocabulary Development
	1:6E
	alphabetize a series of words to the first or second letter and use a dictionary to find words.
	Alphabetizing is better taught as a component of beginning reading or research.

	
	
	
	
	2:5D
	alphabetize a series of words and use a dictionary or a glossary to find words.
	

	
	
	
	
	3: 4E
	alphabetize a series of words to the third letter and use a dictionary or a glossary to determine the meanings, syllabication, and pronunciation of unknown words.
	

	62
	K-4
	Reading
	Vocabulary Development
	
	
	Electronic option should be given throughout.

	63-68
	K-12
	Reading
	Comprehension skills
	
	
	Districts should be aware that comprehension skills appear in an appendix on the TEA website.  Please see Figure 19.  

	69
	K
	Reading
	Comprehension of Literary Text/Theme and Genre
	6A
	identify elements of a story including setting, character, and key events;
	This appears out of place and should be taught within the fiction strand.

	70
	K
	Reading
	Comprehension of Literary Text/Theme and Genre
	6B
	discuss the big idea (theme) of a well-known folk-tale or fable and connect it to personal experience;
	Theme should be discussed in all works of fiction.

	70
	1
	Reading
	Comprehension of Literary Text/Theme and Genre
	7A
	connect the meaning of a well-known story or fable to personal experiences; and
	

	70
	2
	Reading
	Comprehension of Literary Text/Theme and Genre
	6A
	identify moral lessons as themes in well-known fables, legends, myths, or stories; and
	Theme should be discussed in all works of fiction. Themes are not always moral lessons.

	70
	2-5
	Reading
	Comprehension of Literary Text/Theme and Genre
	
	
	Scaffold verbs and levels of rigor.

	70
	3
	Reading
	Comprehension of Literary Text/Theme and Genre
	5A
	paraphrase the themes and supporting details of fables, legends, myths, or stories; and
	Readers identify, not paraphrase, theme. Events and ideas may be paraphrased.

	70
	4
	Reading
	Comprehension of Literary Text/Theme and Genre
	3A
	summarize and explain the lesson or message of a work of fiction as its theme; and 
	Events and ideas, not themes, are summarized.

	70
	5
	Reading
	Comprehension of Literary Text/Theme and Genre
	3A
	compare and contrast the themes or moral lessons of several works of fiction from various cultures;
	Themes are not always moral lessons; students should not be limited to this narrow definition.

	70
	6
	Reading
	Comprehension of Literary Text/Theme and Genre
	3A
	infer the implicit theme of a work of fiction, distinguishing theme from the topic;
	This expectation is less demanding than the 5th grade expectation. 

	70
	7
	Reading
	Comprehension of Literary Text/Theme and Genre
	3A
	describe multiple themes in a work of fiction;
	Description is not an advanced expectation.  Teachers will need to establish higher expectations in order to continue scaffolding student understanding of theme.

	70
	8
	Reading
	Comprehension of Literary Text/Theme and Genre
	3A
	analyze literary works that share similar themes across cultures;
	While literary works might share themes, themes are universal not culturally based.

	70
	9
	Reading
	Comprehension of Literary Text/Theme and Genre
	2A
	analyze how the genre of texts with similar themes shapes meaning;
	Awkward wording may lead to different interpretations of this expectation.  

	70
	10
	Reading
	Comprehension of Literary Text/Theme and Genre
	2A
	compare and contrast differences in similar themes expressed in different time periods;
	Students should be working at the analysis level by tenth grade.

	70
	11-12
	Reading
	Comprehension of Literary Text/Theme and Genre
	2A
	analyze the way in which the theme or meaning of a selection represents a view or comment on the human condition;
	compare and contrast works of literature that express a universal theme;
	The 12th grade expectation is less challenging than the 11th grade. Districts may want to increase rigor to match the College Readiness Standards.

	71
	K
	Reading
	Comprehension of Literary Text/Theme and Genre
	6C
	recognize sensory details; and
	This standard is misaligned. Sensory language is addressed in row 81.

	72
	6
	Reading
	Comprehension of Literary Text/Theme and Genre
	3B
	analyze the function of stylistic elements (e.g., magic helper, rule of three) in traditional and classical literature from various cultures; and
	What is the difference between traditional and classical literature? TEA’s definition: Traditional literature refers to stories that were originally oral and later became written text. Classical literature refers to literature that is widely acknowledged for its outstanding and enduring qualities.

	72
	7
	Reading
	Comprehension of Literary Text/Theme and Genre
	3B
	describe conventions in myths and epic tales (e.g., extended simile, the quest, the hero's tasks, circle stories); and
	The examples are not typically labeled conventions.  Teachers may wish to describe them as elements.

	72
	8
	Reading
	Comprehension of Literary Text/Theme and Genre
	3B
	compare and contrast the similarities and differences in mythologies from various cultures (e.g., ideas of afterlife, roles and characteristics of deities, purposes of myths); and
	Narrow expectations and lacks rigor. Districts should increase rigor to align with College Readiness Standards.

	72
	9
	Reading
	Comprehension of Literary Text/Theme and Genre
	2B
	analyze the influence of mythic, classical and traditional literature on 20th and 21st century literature; and
	The 9th grade standard is very broad and 10th grade is unnecessarily narrow.

	72
	10
	Reading
	Comprehension of Literary Text/Theme and Genre
	2B
	analyze archetypes (e.g., journey of a hero, tragic flaw) in mythic, traditional and classical literature; and
	

	72
	11
	Reading
	Comprehension of Literary Text/Theme and Genre
	2B
	relate the characters and text structures of mythic, traditional, and classical literature to 20th and 21st century American novels, plays, or films; and
	Unclear expectation

	72
	12
	Reading
	Comprehension of Literary Text/Theme and Genre
	2B
	compare and contrast the similarities and differences in classical plays with their modern day novel, play, or film versions; and
	Narrow expectation

	74
	K
	Reading
	Comprehension of Literary Text/Poetry
	7A
	respond to rhythm and rhyme in poetry through identifying a regular beat and similarities in word sounds.
	Students can respond to a beat but it is unclear how they could respond to similarities in word sounds. Students can identify similarities in word sounds.

	74
	2
	Reading
	Comprehension of Literary Text/Poetry
	7A
	describe how rhyme, rhythm, and repetition interact to create images in poetry.
	Rhyme, rhythm, and repetition are used to create meaning not images.

	74
	3
	Reading
	Comprehension of Literary Text/Poetry
	6A
	describe the characteristics of various forms of poetry and how they create imagery (e.g., narrative poetry, lyrical poetry, humorous poetry, free verse).
	Forms of poetry may contain but do not create imagery.

	74
	All
	Reading
	Comprehension of Literary Text/Poetry
	
	
	Sensory imagery should begin earlier. There seems to be a reliance on structural cues to create the imagery; this is a narrow view of poetry and imagery.

	74
	All
	Reading
	Comprehension of Literary Text/Poetry
	
	
	Expectations for writing poetry do not align with the reading strand.

	75
	K
	Reading
	Comprehension of Literary Text/Drama
	None
	
	Expectations for drama should be added: drama as retelling (e.g., puppets).

	75
	1
	Reading
	Comprehension of Literary Text/Drama
	None
	
	Expectations for drama should be added: drama as retelling.

	75
	5
	Reading
	Comprehension of Literary Text/Drama
	5A
	analyze the similarities and differences between an original text and its dramatic adaptation.
	This appears to be more about the work of fiction, not drama. There is a lack of coherence for Grades 2-12.

	75
	6
	Reading
	Comprehension of Literary Text/Drama
	5A
	explain the similarities and differences in the setting, characters, and plot of a play and those in a film based upon the same story line.
	

	75
	9-12
	Reading
	Comprehension of Literary Text/Drama
	4A
	9: explain how dramatic conventions (e.g., monologues, soliloquies, dramatic irony) enhance dramatic text.
	There is no history of drama or genres of drama (e.g., comedy, tragedy) in English I and II. English II is unnecessarily narrow. Rhetorical analysis is missing from these standards.

	
	
	
	
	
	10: analyze how archetypes and motifs in drama affect the plot of plays.
	

	
	
	
	
	
	11: analyze the themes and characteristics in different periods of modern American drama.
	

	
	
	
	
	
	12: evaluate how the structure and elements of drama change in the works of British dramatists across literary periods.
	

	76
	1
	Reading
	Comprehension of Literary Text/Fiction
	9A
	describe the plot (problem and solution) and retell a story's beginning, middle, and end with attention to the sequence of events; and
	Teachers will need to introduce specific literary terms (e.g., protagonist, antagonist, setting);

	76
	2
	Reading
	Comprehension of Literary Text/Fiction
	9A
	describe similarities and differences in the plots and settings of several works by the same author; and
	Teachers will need to introduce literary terms (e.g., rising and falling action, climax);

	76
	3
	Reading
	Comprehension of Literary Text/Fiction
	8A
	sequence and summarize the plot's main events and explain their influence on future events;
	Teachers will need to introduce literary terms (e.g., conflict, plot, introduction to foreshadowing, simile, metaphor, personification);

	76
	4
	Reading
	Comprehension of Literary Text/Fiction
	8A
	sequence and summarize the plot's main events and explain their influence on future events;
	Apply previously learned terms in writing.  This expectation lacks rigor for this grade level.  For example, students should be able to identify and explain internal and external conflicts.

	76
	5
	Reading
	Comprehension of Literary Text/Fiction
	6A
	describe incidents that advance the story or novel, explaining how each incident gives rise to or foreshadows future events;
	This expectation is narrow.  When teaching foreshadowing,  other elements such as flashback and suspense should be introduced.

There is a gap of several years when foreshadowing is not mentioned at all.

	76
	6
	Reading
	Comprehension of Literary Text/Fiction
	6A
	summarize the elements of plot development (e.g., rising action, turning point, climax, falling action, denouement) in various works of fiction;
	This expectation lacks rigor.

Turning point and climax are synonymous.

	76
	7
	Reading
	Comprehension of Literary Text/Fiction
	6A
	explain the influence of the setting on plot development;
	This expectation is narrow.  Students should discuss influences beyond that of setting.

	76
	11
	Reading
	Comprehension of Literary Text/Fiction
	5A
	evaluate how different literary elements (e.g., figurative language, point of view) shape the author's portrayal of the plot and setting in works of fiction;
	Problematic:  Authors don’t portray plot and setting.

	77
	6
	Reading
	Comprehension of Literary Text/Fiction
	6B
	recognize dialect and conversational voice and explain how authors use dialect to convey character; and
	This expectation is unnecessarily narrow and lacks rigor.  Dialect does not appear in all pieces of literature, not is it the only method of characterization.

	77
	9
	Reading
	Comprehension of Literary Text/Fiction
	5B
	analyze how authors develop complex yet believable characters in works of fiction through a range of literary devices, including character foils;
	The use of character foils is only one way to develop characters. Teachers will need to broaden this expectation.

	78
	10
	Reading
	Comprehension of Literary Text/Fiction
	5C
	evaluate the connection between forms of narration (e.g., unreliable, omniscient) and tone in works of fiction; and
	There are unreliable and omniscient narrators; these are typically called “forms of narration.”

	78
	11
	Reading
	Comprehension of Literary Text/Fiction
	5C
	analyze the impact of narration when the narrator's point of view shifts from one character to another; and
	Problematic and limiting: Authors use of varying narrators is rare.

	80
	1
	Reading
	Comprehension of Literary Text/ Literary Nonfiction
	10A
	determine whether a story is true or a fantasy and explain why.
	Students are really being asked to understand the characteristics of literary fiction and non-fiction and be able to determine whether a story is fiction or non-fiction and explain why.

	80
	7
	Reading
	Comprehension of Literary Text/ Literary Nonfiction
	7A
	describe the structural and substantive differences between an autobiography or a diary and a fictional adaptation of it.
	 Narrow expectation

	81
	1
	Reading
	Comprehension of Literary Text/Sensory Language
	11A
	recognize sensory details in literary text.
	Clarification of sensory language is needed. It is a form of figurative language (not imagery).

	81
	2
	Reading
	Comprehension of Literary Text/Sensory Language
	11A
	recognize that some words and phrases have literal and non-literal meanings (e.g., take steps).
	Examining this line in a K-12 context reveals that some grade levels include language that is correctly identified as sensory language.  At other grade levels, literary devices (symbolism, allusion, etc.) that are not sensory language are listed as the focus.  Clarification is needed for Grade 3—what is a graphic visual experience? Although these specified devices are examples of figurative language, they are not examples of sensory language. There is no fluency from one grade level to the next. There is no spiral in learning. It is pigeon-holed at each grade. Similes should be introduced earlier than 4th grade.



	81
	3
	Reading
	Comprehension of Literary Text/Sensory Language
	10A
	identify language that creates a graphic visual experience and appeals to the senses.
	

	81
	4
	Reading
	Comprehension of Literary Text/Sensory Language
	8A
	identify the author's use of similes and metaphors to produce imagery.
	

	81
	9


	Reading
	Comprehension of Literary Text/Sensory Language
	7A
	explain the role of irony, sarcasm, and paradox in literary works


	

	81
	10


	Reading
	Comprehension of Literary Text/Sensory Language
	7A
	explain the function of symbolism, allegory, and allusions in literary works


	

	81
	12
	Reading
	Comprehension of Literary Text/Sensory Language
	7A
	analyze how the author’s patterns of imagery, literary allusions, and conceits reveal theme, set tone, and create meaning in metaphors, passages, and literary works
	NOTE:  The knowledge and skills statements in English II-IV seem to privilege the study of “allusions” over other kinds of figurative language. 

	82
	6-12
	Reading
	Comprehension of Text/Independent Reading
	5th 9A
	read independently for a sustained period of time and summarize or paraphrase what the reading was about, maintaining meaning and logical order (e.g., generate a reading log or journal; participate in book talks).
	Though independent reading is considered to be a key component of effective reading instruction, there is no mention of it after Grade 5. This expectation needs to continue through 12th grade.

	83
	7
	Reading
	Comprehension of Informational Text/Culture and History
	9A
	explain the difference between the theme of a literary work and the author's purpose in an expository text.
	Very narrow

	83
	12
	Reading
	Comprehension of Informational Text/Culture and History
	8A
	analyze the consistency and clarity of the expression of the controlling idea and the ways in which the organizational and rhetorical patterns of text support or confound the author's meaning or purpose.
	Rhetorical patterns?

	84
	6
	Reading
	Comprehension of Informational Text/Expository Text
	10A
	summarize the main ideas and supporting details in text, demonstrating an understanding that a summary does not include opinions;
	Check terminology in this row.

Same as 11th and 12th grades

	84
	9
	Reading
	Comprehension of Informational Text/Expository Text
	9A
	summarize text and distinguish between a summary that captures the main ideas and elements of a text and a critique that takes a position and expresses an opinion;
	Very narrow

	84
	11-12
	Reading
	Comprehension of Informational Text/Expository Text
	9A
	summarize a text in a manner that captures the author's viewpoint, its main ideas, and its elements without taking a position or expressing an opinion;
	Same as 6th grade

	85
	6
	Reading
	Comprehension of Informational Text/Expository Text
	10B
	explain whether facts included in an argument are used for or against an issue;
	?

	85
	8
	Reading
	Comprehension of Informational Text/Expository Text
	10B
	distinguish factual claims from commonplace assertions and opinions and evaluate inferences from their logic in text;
	Whose?

	85
	9
	Reading
	Comprehension of Informational Text/Expository Text
	10B
	differentiate between opinions that are substantiated and unsubstantiated in the text;
	Very narrow

	86
	8 & 9
	Reading
	Comprehension of Informational Text/Expository Text
	9C
	make subtle inferences and draw complex conclusions about the ideas in text and their organizational patterns
	Do readers make “subtle” inferences?  Also, drawing a conclusion is a type of inference. By listing “draw conclusions” as separate from “make inferences,” either one type of inference is being privileged over all others or the implication is that “drawing conclusions” is not a type of inference.  In addition, readers identify organizational patterns.  They may infer why an author chose a particular organizational pattern, but readers cannot infer an organizational pattern.

	86
	10-12
	Reading
	Comprehension of Informational Text/Expository Text
	9C
	make and defend subtle inferences and complex conclusions about the ideas in text and their organizational patterns
	

	89
	11
	Reading
	Comprehension of Informational Text/Persuasive Text
	10A
	evaluate how the author's purpose and stated or perceived audience affect the tone of persuasive texts; and
	Very narrow

	91
	7
	Reading
	Comprehension of Informational Text/Procedural Texts
	12A
	follow multi-dimensional instructions from text to complete a task, solve a problem, or perform procedures; and
	Concern: consistency of language across grade levels.

	92
	12
	Reading
	Comprehension of Informational Text/Procedural Texts
	11B
	evaluate the structures of text (e.g., format, headers) for their clarity and organizational coherence and for the effectiveness of their graphic representations.
	narrow and lack of rigor

	93
	9
	Reading
	Media Literacy
	12A
	compare and contrast how events are presented and information is communicated by visual images (e.g., graphic art, illustrations, news photographs) versus non-visual texts;
	Similar to 9th 12 C on row 95

	95
	6
	Reading
	Media Literacy
	13C
	critique persuasive techniques (e.g., testimonials, bandwagon appeal) used in media messages; and
	Bandwagon appeal is typically described as a fallacy of argument, not a persuasive technique.

	95
	7
	Reading
	Media Literacy
	13C
	evaluate various ways media influences and informs audiences; and
	This expectation is quite general. Teachers will need to establish a more specific focus. 

	95
	9
	Reading
	Media Literacy
	12C
	compare and contrast coverage of the same event in various media (e.g., newspapers, television, documentaries, blogs, Internet); and
	Similar to 9th 12 A on row 93

	97
	K

1-2

3

4

5

6-8

I-IV
	Writing
	Writing Process
	13A

17A

17A

15A

15A

14A

13A
	plan a first draft by. . .determining appropriate topics through a range of strategies (e.g. discussion, background reading, . . .)
	No reference of models for idea generation

Students should be consumers of the types of writing they will generate.  Is that what is meant by “background reading”?



	97
	9-12
	Writing
	Writing Process
	13A
	plan a first draft by selecting the correct genre for conveying the intended meaning to multiple audiences, determining appropriate topics through a range of strategies (e.g., discussion, background reading, personal interests, interviews), and developing a thesis or controlling idea;
	In the organizational structure of the May 1st document, each type of writing deals separately with issues of process. Therefore, redundancies exist, such as in this example, where “thesis statement” is mentioned four times in a grade level.  (The board’s charge from November 2005 was to eliminate redundancies.)

	
	
	
	
	
	
	Genre and word choice help writers convey meaning.  Typically, different choices are made for different audiences.  What works for a sympathetic audience may not work for a hostile audience.

	
	
	
	
	
	
	plan a first draft by selecting the correct genre:  This implies there is one correct genre.  What actually transpires at this stage is the selection of an appropriate genre.

	98
	1-2
	Writing
	Writing Process
	17B
	develop drafts by sequencing ideas through writing sentences
	There should be a reference to oral language (as a precursor to writing sentences) in first grade.  

	99
	3-4
	Writing
	Writing Process
	17C

15C
	revise drafts for coherence . . .
	Transitions should be referenced in third and fourth grades.  (This is a fourth-grade TAKS expectation.)

	99
	5

6-8

I-II
	Writing
	Writing Process
	15C

14C

13C
	revise drafts . . .
	There is no reference of revision of organization in these grade levels, though this is an expectation in grades 3-4 and English III and IV.

	99
	6
	Writing
	Writing Process
	13C
	revise drafts. . . to include simple and compound sentences. . .
	Sixth grade should also include complex sentences to align with TAKS.  (Check against oral and written conventions.)

	99
	3-8
	Writing
	Writing Process
	17C

15C

14C

13C
	revise drafts . . .
	After second grade, where students add or delete information, there is no reference of revision for meaning or idea development.  In English I and II, the reference to meaning is “revise to improve. . . subtlety of meaning. . .”

	99
	Eng. I-II
	Writing
	Writing Process
	13C
	revise drafts . . .
	There is no reference to revision of transitions or revision for coherence.  In addition, with the exception of “subtlety of meaning,” the revision at these levels is stylistic, though no reference is made of specific rhetorical strategies until English III and IV.

	100
	3-4
	Writing
	Writing Process
	17D

15D
	. . .using a teacher-developed rubric
	Students must also be familiar with the state rubric.  In addition, students can assist in the development of rubrics.  

	100
	5-12
	Writing
	Writing Process
	15D

14D

13D
	edit drafts. . .
	Rubrics—student-, teacher-, and state-developed—are not mentioned.

	101
	K
	Writing
	Writing Process
	13E
	share writing with others
	Sharing is a form of publishing.  This terminology should be used.  

	101
	4-12
	Writing
	Writing Process
	15E

14E

13E
	revise final draft in response to feedback from peers and teacher. . .
	Revision in response to feedback precedes editing.  

	103
	9-11
	Writing
	Literary Texts
	14A
	write an engaging story. . .
	Reference to theme in English IV only.  This is needed for English I-III as well.

	105
	7-8
	Writing
	Literary Texts
	15A i
	write an imaginative story that sustains reader interest. . .
	Is this not the goal of all writing, even at grades 1-6?

	106
	7-8
	Writing
	Literary Texts
	15A ii
	. . .engaging story line
	Is story line the same as plot as referenced in 16AI and 15Ai at grades 5 and 6?  If so, would we not want to use the appropriate terminology?

	109
	7-8

9
	Writing


	Literary Texts
	15Av

14A
	uses a range of literary strategies and devices to enhance the style and tone

. . .a range of literary strategies (e.g., dialogue, suspense) and devices to enhance the plot
	The expectation for grades 7 and 8 (style and tone) is more advanced than English I (plot).

	115
	K-8
	Writing
	(No tag line) Personal Narrative Texts
	Knowledge and Skills State-ment
	Students write about their own experiences.
	A tag line for personal narrative is missing.

	115
	K-8
	Writing
	
	Knowledge and Skills State-ment
	Students write about their own experiences.
	Much emphasis is being placed upon college readiness.  Because college applications often include personal essays, teachers may need to supplement the TEKS in order to ensure students have strong applications.  This could be taught in 15B, row 124.

	116
	9-12
	Writing
	Expository and Procedural Texts
	15A
	write an analytical essay of sufficient length. . .
	All writing at all grades should be of sufficient length.

	117
	3-4

5-6

7-8

9

10

11-12
	Writing
	Expository and Procedural Texts
	20Ai

18/17Aii

17Aii

15Aiii

15Aiii

15Aiii
	. . .a central idea in a topic sentence

. . .reader’s understanding of key ideas. . .

. . .a clearly stated purpose or controlling idea

a controlling idea or thesis

a thesis or controlling idea

a clear thesis statement or controlling idea
	Terminology is inconsistent.  Also, the purpose is not the same thing as a thesis.

	119
	7-8
	Writing
	Expository and Procedural Texts
	17Ai
	. . .effective introductions and concluding paragraphs
	Agreement error:  a multi paragraph essay (17/18A) . . .introductions and concluding paragraphs

	137-144
	2-12
	Writing
	Persuasive Texts
	
	
	Not reviewed


	Writing Manageability

	Row
	Gr.
	Strand
	Sub-strand
	Standard Label
	Student Expectation

Students are expected to....
	Explanation of Error/Area of Concern

	102-103
	6
	Writing
	Literary Texts
	15A
	write imaginative stories that include:
	The recommendation of the members of the teacher work group was to make all written assignments in grades 6-12 singular to ensure manageability. The board has continually expressed concerns regarding manageability of standards in one year.  

Number of writing assignments, including multimedia and research presentations (or papers); plural references counted as a minimum of two):  

6:  15

7:  11

8:  11

English I:   9

English II:  9

English III: 9

English IV: 9

Also, English I-IV has a heavy emphasis on the composition of literary text, which is not the type of writing typically needed for college success.

	102-103
	7-8
	Writing
	Literary Texts
	15A
	write an imaginative story that:
	

	102-103
	9-12
	Writing
	Literary Texts
	14A
	Students write literary texts to express their ideas and feelings about real or imagined people, events, and ideas. Students are responsible for at least two forms of literary writing. Students are expected to:

write an engaging story....
	

	110
	6-8
	Writing
	Literary Texts
	15B
	write poems....
	

	110
	9-12
	Writing
	Literary Texts
	14B
	write a poem....
	

	114
	9-12
	Writing
	Literary Texts
	14C
	write a script....
	

	115
	6-8
	Writing
	Literary texts
	16A
	write a personal narrative....
	

	116
	6
	Writing
	Expository and Procedural Texts
	17A
	create multi-paragraph essays....
	

	116
	7-8
	Writing
	Expository and Procedural Texts
	17A
	write a multi-paragraph essay....
	

	116
	9-12
	Writing
	Expository and Procedural Texts
	15A


	write an analytical essay....
	

	124
	6
	Writing
	Expository and Procedural Texts
	17B
	write informal letters....
	

	124
	7-8
	Writing
	Expository and Procedural Texts
	17B
	write a letter....
	

	124
	9-12
	Writing
	Expository and Procedural Texts
	15B
	write procedural or work-related documents....
	

	130
	6-8
	Writing
	Expository and Procedural Texts
	17C
	write responses to literary or expository texts....
	

	130
	9-12
	Writing
	Expository and Procedural Texts
	15C
	write an interpretation of an expository or a literary....
	

	136
	6-12
	Writing
	Expository and Procedural Texts
	15D
	produce a multimedia presentation....
	

	137
	6-12
	Writing
	Persuasive Texts
	16A
	write persuasive texts...write a persuasive essay...write an argumentative essay....
	

	214
	9-12
	Research
	Organizing and Presenting Ideas
	23

Knowledge and Skills State-ment
	Students organize and present their ideas and information according to the purpose of the research and their audience. Students are expected to synthesize the research into a written or an oral presentation....
	


	Row
	Gr.
	Strand
	Sub-strand
	Standard Label
	Student Expectation

Students are expected to. . .
	Explanation of Error/Area of Concern

	145
	7
	Oral and Written conventions
	Conventions
	
	Understand and use the following parts of speech in the context of reading, writing, and speaking
	Why is 7th grade the only grade that asks students to “identify”?  

	
	
	
	
	
	
	Focus on identifying parts of speech may interfere with application in written composition.

	146
	K
	Oral and Written conventions
	Conventions
	16A
	(i) past and future tenses when speaking;
	What about present?

	146
	5-6
	Oral and Written conventions
	Conventions
	5th 20A

6th 19A
	(i) verbs (irregular verbs and active voice);

(i) verbs (irregular verbs and active and passive voice);
	Active and passive voice should be taught together.

	146
	9-10
	Oral and Written conventions
	Conventions
	17A
	(i) more complex active and passive tenses and verbals (gerunds, infinitives, participles);
	The voice of a verb is active or passive, not the tense.      

	150
	K
	Oral and Written conventions
	Conventions
	16A
	(iv) prepositions and simple prepositional phrases appropriately when speaking or writing (e.g., in, on, under, over); and
	Speaking or writing is inconsistent with 145-149 (with adult assistance)

	155
	6

7-8
	Oral and Written conventions
	Conventions
	19C


	6: use complete simple and compound sentences with correct subject-verb agreement.

7-8: use a variety of complete sentences (e.g., simple, compound, complex) that include properly placed modifiers, correctly identified antecedents, parallel structures, and consistent tenses.
	Compound-complex sentences are currently testing at 7th grade; we would not want to lessen the rigor with the new standards.

	156
	2
	Oral and Written conventions
	Conventions
	21C
	distinguish among declarative and interrogative sentences.
	The sentence types are addressed under Conventions at grade 2, with no additional reference at any other grade level.  It is again addressed at grade 1 under Handwriting, Capitalization, and Punctuation.

	169
	1
	Oral and Written conventions
	Handwriting, Capitalization and Punctuation
	21C
	recognize and use punctuation marks at the end of declarative, exclamatory, and interrogative sentences.
	End punctuation is taught before the sentence type is taught in the next grade level.

	173
	3
	Oral and Written conventions
	Handwriting, Capitalization and Punctuation
	23C
	(ii) commas in series and dates; and
	Do we not hold students in 3rd grade accountable for punctuating compound sentences with commas when they are introduced in 3rd grade?  (See 155)

	176
	3-6
	Oral and Written conventions
	Handwriting, Capitalization and Punctuation
	3rd: 23D
	use correct mechanics including paragraph indentations.
	Paragraph indentations are not mentioned until 3rd grade.

Book titles are not taught until 5th grade.

Emphasis is taught in 5th but dropped in 6th.

	
	
	
	
	5th: 21C
	use proper mechanics including italics and underlining for titles and emphasis.
	

	
	
	
	
	6th: 20C
	use proper mechanics including italics and underlining for titles of books.
	

	177
	2
	Oral and Written conventions
	Spelling
	23A
	use phonological knowledge to match sounds to letters to construct unknown words;
	Why are students trying to spell words they don’t know (unknown words)?

	178-199
	K-12
	Oral and Written conventions
	Spelling
	
	
	Developmental issues

	181
	3
	Oral and Written conventions
	Spelling
	24B
	(iii) changing y to i before adding an ending;
	Should say, change y to i before adding an ending that begins with a consonant

	196
	6
	Oral and Written conventions
	Spelling
	21A
	differentiate between commonly confused terms (e.g., its, it's; affect, effect);
	Commonly confused words are covered in earlier grades:  contractions, possessives, etc.


	Row
	Gr.
	Strand
	Sub-strand
	Standard Label
	Student Expectation

Students are expected to. . .
	Explanation of Error/Area of Concern

	201
	5-12
	Research
	Research Plan
	5th 23A

6th 22A
	brainstorm, consult with others, decide upon a topic, and formulate open-ended questions to address the major research topic; and
	Teachers should not construe that major research topic means that each student is researching the same topic.  Choice is critical to student engagement.

	
	
	
	
	7-8th 22A
	brainstorm, consult with others, decide upon a topic, and formulate a major research question to address the major research topic; and
	

	
	
	
	
	9-12th 20A
	
	

	203
	K-12
	Research
	Gathering Sources
	Knowledge and Skills Statement
	Research/Gathering Sources. Students determine, locate, and explore the full range of relevant sources addressing a research question and systematically record the information they gather. Students are expected to:
	Since the statement says students should “explore a full range of relevant sources,” students will need to know what relevant sources are, beginning in Kindergarten.



	203
	3-4
	Research
	Gathering Sources
	3rd 26A

4th 24A
	follow the research plan to collect information from multiple sources of information, both oral and written, including:
	Notice that in grades 3-4, specific kinds of sources are required.  In grades 5-6, those kinds of sources are listed as “e.g.”

	203
	5-6
	Research
	Gathering Sources
	5th 24A

6th 23A
	follow the research plan to collect data from a range of print and electronic resources (e.g., reference texts, periodicals, web pages, online sources) and data from experts;
	

	203
	7-8
	Research
	Gathering Sources
	23 A
	follow the research plan to collect information from multiple sources of information, both oral and written, including:
	In 7th and 8th grade:  What are “advanced search strategies”?



	203
	9-10
	Research
	Gathering Sources
	21A
	follow the research plan to compile data from authoritative sources in a manner that identifies the major issues and debates within the field of inquiry;
	English I and II require students to identify “the major issues and debates within the field of inquiry.”  This requires students to do college level work.

	203
	11-12
	Research
	Gathering Sources
	21A
	follow the research plan to gather evidence from experts on the topic and texts written for informed audiences in the field, distinguishing between reliable and unreliable sources and avoiding over-reliance on one source;
	English III and IV requires students to distinguish “between reliable and unreliable sources.”  This skill should need to be introduced much earlier in order to help students know if the sources they are using are reliable.

	207

	3-4
	Research
	Gathering Sources
	3rd 26B

4th 24B
	use skimming and scanning techniques to identify data by looking at text features (e.g., bold print, captions, key words, italics);
	use skimming and scanning techniques to identify data by looking at text features (e.g., bold print, italics);
	From 3rd to 4th grades, only “bold print and captions” are repeated in the “e.g.” Are “key words and italics” no longer important?

	207


	7-8
	Research
	Gathering Sources
	23B
	categorize information thematically in order to see the larger constructs inherent in the information;
	7th and 8th grades are asked to do a more difficult task than the English I and English II requirement of “organize information gathered from multiple sources to create a variety of graphics and forms.”  Districts will want to increase the rigor for English I and II to align with college readiness standards.

	215
	9-12
	Research
	Organizing and Presenting Ideas
	10th 23B

11th 23A
	All expectations
	English III and IV make a big jump from English I and II.

	216
	9-10
	Research
	Organizing and Presenting Ideas
	23A
	marshals evidence in support of a clear thesis statement and related claims;
	This is the first time “thesis” is mentioned.  It would be good to see if “thesis” is being taught under “Informative Writing.”  It should be introduced earlier.

	224
	1-2
	Listening and Speaking
	Listening
	27B
	follow, restate, and give oral instructions that involve a series of related sequences of action.
	Although this is a listening objective, students beginning in Grade 1-2 are asked here to “give oral instructions.” 

	225
	8-9
	Listening and Speaking
	Listening
	8th 26C

9th 24C
	8th: summarize formal and informal presentations, distinguish between facts and opinions, and determine the effectiveness of rhetorical devices.

9th: evaluate the effectiveness of a speaker's main and supporting ideas.
	There is a jump from “summarize…” to “evaluate” from Grade 8 to Grade 9.  The level of complexity from one to the other seems to leave out a level.

	226
	8th on
	Listening and Speaking
	Speaking
	
	
	NOTE:  Check to see what “rhetorical devices” are expected to be known, beginning in 8th grade or earlier. (These may appear in reading or writing strands.)

	226
	3 on
	Listening and Speaking
	Speaking
	30A
	speak coherently about the topic under discussion, employing eye contact, speaking rate, volume, enunciation, and the conventions of language to communicate ideas effectively.
	NOTE:  Since all expectations are expected to continue at levels of increasing sophistication, teachers in grades 4-12 (English IV) should note that the difficulty of expectations in Grade 3.

	227
	9-10
	Listening and Speaking
	Teamwork
	26A
	participate productively in teams, building on the ideas of others, contributing relevant information, developing a plan for consensus-building, and setting ground rules for decision-making.
	Students will need to be introduced to the idea of “consensus building” and how to plan for it.

	227
	11-12
	Listening and Speaking
	Teamwork
	26A
	participate productively in teams, offering ideas or judgments that are purposeful in moving the team towards goals, asking relevant and insightful questions, tolerating a range of positions and ambiguity in decision-making, and evaluating the work of the group based on agreed-upon criteria.
	Students will need to apply questioning strategies learned under this or other expectations in other strands (research, writing, reading).

	ALL
	9-12
	
	
	
	
	The College Readiness Standards are not as restrictive as these TEKS.

	ALL
	K-12
	
	
	
	
	Overall note:  Districts need to look at the K-12 aligned document because some skills are “dropped” but need to be continued from earlier grades.

	
	
	
	
	
	
	Scaffold TEKS for success.

	
	
	
	
	
	
	Check verbs.

	
	
	
	
	
	
	Check alignment.
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