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Since January 24, the date that professional organizations received the TEKS revisions, teachers have worked independently and in small groups to review the document.    Some met on Super Bowl Sunday; others met in classrooms at the end of the school day.  What you have before you is the assessment of those many teachers, and what you will hear today—from many of us—is an explanation of the importance of several areas of refinement. You are not hearing disparate voices; rather, you are hearing the symphony of a united Texas.  

Before I discuss the areas of concern, please know that not a single teacher suggested that we throw this document away and begin anew.  No, all recognized its strengths, and all also recognized the need for final revisions.  Across the state, teachers said, “All we need to do is. . . With just a little adjustment here, . . .If we could. . .

Of the identified areas of concern, the most critical is the need for higher level processes for primary grade students.  The other concerns span all grades:  the need for consistent and accurate language (we are, after all, English teachers), the need to adjust for age-level appropriateness,  the need to ensure a logical progression of concepts and skills across grade levels, and the need to select appropriate verbs as opposed to seemingly arbitrary use of Bloom’s taxonomy as a way to differentiate at each level.

While I acknowledge English teachers have a particular penchant for selecting just the right word, the instances identified in this document have the potential to confound learners for years; so they must be addressed.  For example, a theme is not the same as the subject of a work, which can often be expressed in a word or two, such as love and duty, heroism, etc (English IV examples).  Rather, the theme is the idea the writer wishes to convey about the subject, such as “One of the painful things about growing up is that we often discover our heroes are human.” In addition, themes are often implied, indicating that you cannot paraphrase the theme, an expectation for third graders.  While critical for instruction, these changes will not be difficult to execute.  All that is necessary is a different example and a more appropriate verb.

Likewise, the effort needed to ensure age-level appropriateness of a skill often involves the simple switching of student expectations from one grade-level to the next.  For example, it makes more sense to have sixth graders “use knowledge of multiple text features to summarize ideas, with an emphasis on chapter titles, headings, guide words, and topic and concluding sentences” as they are quite familiar with these text features and to have seventh graders focus on the less common features of “footnotes, endnotes, bibliographies, and captions.”

As you look through what might appear to be a lengthy list of suggestions, remember these came from an eighty-five page document that delineates instruction spanning thirteen years. 

In closing, I emphasize that the coalition does not support the TEKS revisions because Texas teachers have invested much energy into the document, though they have, nor do we support the revisions because the state has expended nearly $85,000 in the completion of this document, though you did.  No, Texas teachers support this document because, unlike the substitute amendment, this document will ensure a quality educational experience for our students. 
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