Chairman McLeroy, Members of the Board, Ladies and Gentlemen:

Good Morning, my name is Judy Wallis. I am here today as a concerned language arts educator. I have been a Texas educator for over 35 years. I will focus my remarks on the need for the refinement of the StandardsWork document. While the document includes many important standards, I believe it would be strengthened by addressing the following areas: consistent use of terminology from grade to grade, clarity of language, and coherence in skill and strategy development. 

The importance of having a consistent, coherent, and clear document is essential. Our standards document not only guides the instruction offered Texas school children, it also forms the basis for future textbook content and state testing. Further, language arts and reading form the basis for all other learning. While I appreciate the hard work of members of the writing teams, StandardsWork's commitment to an impossibly short time line, and the challenges of capturing the breadth and depth inherent in the language arts, our Texas students deserve higher quality than can be produced in the few weeks that have elapsed since the process began anew in November. We cannot afford to look across one grade level or even a cluster of grade levels for continuity and consistency of language. Rather, we must look at the document as a whole—both vertically and horizontally. While each grade of a child's PreK – 12 experience in school may represent only a single year to any one teacher, the child’s journey is, for him or her, a multi-year journey. An investment in the time to align terms, increase the clarity of language, and ensure the coherent building of skills and strategies will ensure our children’s access to quality language arts education.

Please consider the following examples as representative of my concerns.

In the grammar strand, prepositional phrases are taught before subject-verb agreement. One of the most common grammatical errors made is matching a verb to the object of a prepositional phrase, rather than subject of a sentence. I offer a second example in the penmanship/mechanics section where there is no mention of the semicolon even though students are taught to use compound sentences from grade 4.

In the composition strand, the terms “thesis statement” and “controlling idea” seem to be used interchangeably from grade to grade. Another concern is the way in which the “writing process” is presented. While students may use the writing process to produce texts for different audiences and purposes, the process remains one in which the writer moves recursively to create a final product.

In the reading strand, the terms shift from “literary genres’” with specific examples “based on their features,” to “common forms of literature” to knowledge of “structural elements” to “forms of prose” to “various genres” to “genre types.” These examples all come from one K-12 line of Standard 3: Genre Characteristics.  

While there are problems with each of these examples, they can be revised to create coherence, clarity, and a progression of skills and strategies that will guide teachers in their instructional planning and learners in their acquisition of knowledge. 
I urge you to slow the process so that we produce a document that will offer Texas students a rigorous and well-designed literacy education. Thank you.
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